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This handbook is a collaborative output by 

organisations in Italy, Spain, Sweden and the 

UK as part of the Erasmus+ funded ‘Natural 

Schooling: using curriculum innovation projects 

to improve student outcomes’ and is designed to 

guide readers to key resources relating to Natural 

Schooling and inter-professional working. 

Locating learning in natural environments, as an 

approach, is termed Natural Schooling. As illustrated 

in Figure 1, this approach forms the foundation for 

the Erasmus+ Natural Schooling project, a project 

that has encompassed a series of aims, and which 

underpins the curriculum innovations created and 

trialled  in the four partner countries. 

The term ‘Natural Schooling’ originates from the 

Student Outcomes and Natural Schooling report 

(Malone & Waite, 2016). In this report, Malone 

and Waite identified 5 desired student outcomes 

for learners in the 21st Century that could all be 

met through outdoor learning:

• A happy and healthy body and mind

• A sociable and confident person

• A self-directed learner

• An eff ective contributor

• An active global citizen

These outcomes are key indicators for the 

Erasmus+ Natural Schooling project. The project 

has provided the time and opportunity for 

reflection on teaching and learning approaches, 

not only considering the requirements of the 

related education systems but also the needs of 

pupils as 21st Century citizens.

This handbook is not only for partners in 

the project. It also shares Natural Schooling 

curriculum innovations with others interested in 

learning with, about and through nature. 

Through exploring a Natural Schooling approach, 

the handbook provides a shared understanding 

of its principles, aspirations and innovative 

practice. It includes details of curriculum 

innovations completed by each partner, a 

description of methodology and the evaluation 

processes to support any setting wishing to 

enhance their curriculum using a Natural 

Schooling approach.

We hope that this handbook provides ideas 

for practice and inspires you to embark on or 

continue your Natural Schooling journey.

All of the information and resources 

associated with this project can be freely 

accessed via the Erasmus Natural Schooling 

website: 

      https://naturalschooling.eu

The purpose 
of this 
handbook
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There is nothing more diverse than nature 

itself, and this project presents opportunities 

for teachers and learners to work and learn in 

habitats, environments and cultural contexts 

that range from the Mediterranean regions to 

Scandinavia and to share those experiences, 

thus giving the project a unique richness. 

A key aspect of this project has been the ability 

for learners and their teachers to exchange 

data and information and explore attitudes 

concerned with the natural environment and 

issues of global citizenship. It has helped to raise 

awareness of the need for sustainable actions 

to preserve and protect our fragile natural 

environments and for individual engagement 

to drive positive change.  The project sought 

to dispel myths that learning in nature can be 

diff icult to manage and that working with some 

subgroups of learners can be problematic. 

The project partners were selected based on 

evidence of their commitment to improving 

educational outcomes for students, to 

overcoming disadvantage and to the Erasmus+ 

process of collaboration. The partners include 

mainstream primary, middle, secondary and 

special, alternative provision schools which deal 

with learners with behavioural diff iculties.  The 

diversity of schools in this project has added 

to its value, through shared understandings 

fostered in this exchange. The partnership also 

includes organisations with varying experience 

of outdoor learning. Some settings have 

established practice and others are new to a 

Natural Schooling approach.

The partners: 

WeST The Learning Institute, an outreach arm 

of Westcountry Schools Trust (WeST), is the 

lead partner in this project and provides higher 

education courses through partnerships with 

Worcester University. WeST, the largest multi-

academy in the southwest, provides primary and 

secondary education in 28 schools across Devon 

and Cornwall, UK. It works with other partners in 

the public and charity sectors on projects around 

inclusion and social justice. 

Bromangymnasiet College is in the town of 

Hudiksvall situated on the east coast of the Baltic 

Sea, north of Stockholm. It is a secondary and 

tertiary school and is one of the largest post-16 

schools in Sweden. 

Introducing 
the partners
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Comprehensive School Via Montebello is 

located in one of the central residential districts 

of Parma, Italy. It includes one kindergarten, one 

primary school in the suburbs and one in the 

city, plus a secondary school in the city. The total 

number of classes is 50, each with groups of 25 

pupils. In kindergarten (ages 3-5) there are two 

25 pupil sections, including all ages. They have 

access to garden(s) that are included in their 

main building. 

The Bozzani Primary (aged 6 to 10), located in 

the near suburbs, has two sections (with 10 

classes total, 25 pupils each) and the Don Milani 

Primary (aged 6 to 10), in the city centre, has four 

sections (20 classes total). Whilst the Bozzani is 

more in the countryside than Don Milani, both 

primary schools have private gardens to use as 

they please, both for recess and for nature-related 

activities. The first level secondary education 

in Italy (formerly called ‘middle school’) is for 

students aged 11 to 13. Don Cavalli Secondary 

has six sections (18 classes total, 25 pupils each). 

Two sections (6 classes) are located in the same 

building as Don Milani Primary, so the premises 

are private and may be used for all nature-related 

purposes. However, the other four sections (12 

classes) are in a tall building with no garden; they 

may use, in turns, a square courtyard for recess, 

thanks to an agreement between the school and 

the private owner of said space. On the other 

hand, a large public garden located nearby 

provides a good supplementary resource.

Centro Público Integrado (CPI) O Cruce 

consists of a kindergarten, Primary and 

Secondary school. It is part of the City Council 

of Cerceda, a Spanish town belonging to the 

Autonomous Community of Galicia in northern 

Spain. The CPI O Cruce defends an active and 

metacognitive education, open and respectful 

of diversity, which is committed to new 

technologies and knowledge and respect for the 

environment.  It promotes the normalisation of 

the Galician language and multilingualism. Their 

work is oriented towards a critical, reflective, 

supportive, tolerant and participatory education 

that is appropriate for the needs of all students.

Restormel Academy is part of WAVE Multi 

Academy Trust, Cornwall, UK. It provides 

education for students aged 11-16 who have 

been temporarily or permanently excluded from 

mainstream education, oft en due to complex 
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social, emotional and mental health needs. 

The students oft en need support to help them 

manage their emotions and behaviour. At Key 

Stage 3 pupils follow a personalised learning 

programme linked to the National Curriculum, 

whilst at Key Stage 4 they follow a personalised 

learning programme linked to both academic 

qualifications and/or a vocational route, which 

can include work experience. The pathway 

followed by the pupils depends on their 

individual educational and health needs.

Associate partners 

The initial stages of the project were advised 

and informed by Karen Barfod of VIA University 

College, Denmark, a leading expert in education 

outside the classroom. 

The project evaluation has been supported by 

Sue Waite, former Associate Professor in Outdoor 

Learning at Plymouth Institute of Education, 

UK and honorary associate professor of 

Jönköping University in Sweden. She led Natural 

Connections, a large scale learning in the natural 

environment demonstration project in the UK 

and is currently working on the National Centre 

for Social Research in London on the process and 

impact evaluations of Nature Friendly Schools.
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Natural Schooling is a research-based 

experiential pedagogy where teachers and 

student learn in nature on a regular basis (Gadais 

et al., 2021., Jordet, 2010). It uses nature as a 

setting, source and focus: learning in, about and 

through nature. 

The positive impact of being outdoors on physical, 

social and mental health is widely recognised. 

In addition to the well-documented benefits 

of outdoor learning for children, when given 

opportunities to teach in natural environments, 

teachers frequently report enhanced job 

satisfaction and positive impacts on skills 

development and teaching practices. Despite 

the many advantages, it is surprising that so few 

schools in European education systems are fully 

capitalising on the benefits that natural schooling 

can provide (van Dijk-Wesselius, et al., 2020).

Internationally, the curriculum specifies that 

children should learn about aspects of nature. 

Such learning can occur in many contexts but 

where better to explore natural phenomena, 

to experience the phenology of living things, to 

spark excitement and curiosity and fascination 

about the world than in nature itself? Even 

when the natural environment is not the focus, 

research shows that simply being in nature 

can lead to wider educational outcomes, such 

as improving learner attention, engagement 

and motivation and increasing interest and 

enjoyment (Marchant et al, 2019; Kuo et al, 2019; 

Waite et al., 2016) as well as impacting on health 

and wellbeing (Waite et al, 2016; Sheldrake et al, 

2019; Natural England, 2021). 

With many children and young people preferring 

to have more practical hands-on subject 

teaching in their schooling (Araneda et al., 

2019), learning through nature, with direct and 

practical experiences, provides opportunities for 

practitioners and children to work in new ways, 

with more space and with natural resources 

and materials. Learning through playful 

engagement with nature underpins successful 

and memorable learning at any age. 

By making links between feelings and 

learning, the outdoors oft en provides the most 

memorable experiences. Evidence shows that 

giving children the opportunity to discover, learn 

about and experience the natural world helps 

to develop a sense of connection, belonging 

and responsibility (Natural England, 2022; 

Dasgupta, 2021) and promotes pro-nature and 

environmental citizenship behaviours (Chawla, 

2022). Yet children today spend more time 

indoors (Veselinovska, 2020). A survey in England 

shows that only 23% of children said they had 

completed activities or lessons outdoors (Natural 

England, 2022). 

The theory 
underpinning 
a Natural 
Schooling 
approach

03

Creating an environment from an early 

age, where we are able to connect to 

nature is essential for self-enforcement in 

protecting and valuing nature.

(Dasgupta, 2021, p498).
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Major barriers to the implementation of a Natural 

Schooling approach are considered to include 

curriculum demands, educational systems 

focused on accountability and performativity, 

finding time within busy timetables and a 

lack of teacher confidence (Waite et al, 2016; 

Marchant, 2019).  However, Natural Schooling 

is an approach, simply using curriculum time 

diff erently. It should appear on a timetable not 

as ‘outdoor learning’, but as maths, geography, 

art or science which is taught outside in the 

natural environment. The outdoor setting can 

promote learning within any subject for any 

age and ability. It can help reinforce and make 

connections to previous and other learning as 

part of a repertoire of pedagogical strategies, 

using the changing context of the outdoors and 

readily available natural materials (Lambert, 

Roberts and Waite, 2020). But delivering ‘indoor’ 

lessons outside does not take full advantage of 

the learning potential off ered by the outdoors. 

The location develops contextualised thinking, 

removes restrictions about making a mess or 

noise and promotes creativity, providing the 

potential to augment conceptual understanding 

(Fägerstam et al., 2014) and processes, including 

problem-solving skills (Becker et al., 2017). 

The outdoors can act as a creative stimulus 

for inspiring music, stories, poetry or art and 

become a natural learning arena providing new 

and exciting learning opportunities when looked 

at with fresh ‘natural schooling’ eyes (Barfod, 

2018). 

A less formal natural setting subtly alters power-

dynamics within a Natural Schooling approach 

and off ers the opportunity to strengthen 

teacher / child relationships (Mygind et al., 2019. 

Marchant et al. 2019). Adults work alongside 

the children on activities, model how to cope 

with challenges, and thereby build children’s 

resilience The experience of adults learning 

and discovering alongside the children also 

provides opportunities for mutual surprises, with 

shared moments of awe and wonder (Mygind 

et al., 2018) adding value to the experience of 

working together, finding new solutions and 

raising questions with multiple possible answers, 

encouraging curiosity and self-motivated 

learning (Price, 2016). 

Natural Schooling involves a ‘riskier’ 

pedagogical practice, where learning emerges 

from a living and developing wider world-

centred educational process, where teaching 

transcends the transmission of knowledge 

and skills, to direct the attention of students 

to the world’s requirements (Biesta 2021). 

However, policy leaders and educators are 

increasingly recognising its benefits. The UK 

government has funded two major projects, 

the Natural Connections Demonstration 

Project (Waite et al, 2016) and Nature Friendly 

Schools. More recently the Department for 

Education’s statutory Sustainability and 

Climate Change strategy for England (DfE, 

2022) includes a requirement for schools to 

increase opportunities to spend time in nature, 

learning more about it and to become actively 

involved in the improvement of their natural 

environment. 

In conclusion, Natural Schooling is an approach 

that promotes understanding and development 

within and about the natural environment, 

where connection with nature becomes an 

integrated part of a child’s development. 

Regularly taking the curriculum into nature 

with multi-sensory hands-on, ‘using and 

applying’ pedagogies makes learning relevant 

and purposeful, with contextualised learning 

opportunities in, about and through nature, 

adding breadth and depth to complement 

classroom based lessons. 
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Having synthesised research about outdoor 

learning, Malone and Waite (2016), found it 

met many desirable educational goals, and 

advocated that natural schooling should become 

an integral part of education policy and practice 

worldwide. They called for data sets of diff erent 

forms of outdoor learning, delivered in diff erent 

cultural contexts. The purpose of the Erasmus+  

Natural Schooling is to contribute to this 

important work. 

The overall objectives of the project were: 

• to establish cross-partnership sharing 

of information and data about natural 

environments between learners and teachers 

involved in the project 

• to establish natural schooling in the school 

curricula for the participating schools 

• to increase student opportunities to 

experience learning with, through and 

about the natural environment and develop 

competencies and attributes for 21st Century 

living and to be eff ective global citizens by 

understanding and experience a wider world-

centred education (Biesta, 2014) 

• to demonstrate enhanced learning and/or 

well-being outcomes for the sub-groups of 

learners involved through natural schooling 

innovations 

• to allow teachers to share their experiences 

of practice of what works, what does not, and 

the reasons why and of barriers to innovation 

and how to remove them 

• that the examples and data generated will 

be shared with other educators in order to 

inspire and support their own development  

• to use the findings of the project to inform 

academic research and inspire wider interest 

in natural schooling amongst a community of 

stakeholders/researchers across Europe and 

the rest of the world. 

• to achieve specific outputs, including this 

handbook, a website information sharing 

platform, with articles, videos, lesson plans 

and access to all the materials used in the 

project, an evaluation report and a training 

programme. 

The partners in this Natural Schooling project 

planned, developed, established and evaluated 

natural schooling curriculum innovations in their 

schools, with diverse groups of learners, in order 

to provide practical guidance in the removal 

of barriers to adopting a natural schooling 

approach and to help promote teacher positivity 

about learning and teaching in nature.

Reflecting the 21st-century student outcomes 

identified by Malone and Waite 2016, each 

project focuses on the following key themes:

• Aff ordances and personal engagement with 

the natural world

• Mental, emotional and physiological well-

being of students and staff 

• Students as actively contributing global 

citizens

• Students’ attitudes towards learning

• Students’ knowledge and engagement with 

issues of environment and sustainability

• Students’ values and beliefs about nature, 

the environment and sustainability.

 

04 Description 
of the 
Natural 
Schooling 
project
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The Framework for 21st Century Learner 

Outcomes (Waite and Malone, 2016) reflect the 

aspirational outcomes for all participants in 

the project. Also reflecting an understanding 

of Biesta’s (2010) anthropological philosophy 

to achieve a world-centred learning pedagogy 

ranging beyond the transmission of knowledge 

and skills, the rich diversity of natural 

environments and cultural contexts represented 

by each European partner has been a particular 

asset to this project.

The curriculum innovations have provided 

the opportunity to understand the impact of 

natural schooling on groups of learners with 

diverse needs, in a variety of contexts.

In participating in the project and through 

monthly management meetings, regular 

transnational events held in each partner 

country and by working together on the 

shared outputs, partners have established a 

European network through which information 

and approaches to learning within, about and 

through the natural world have been shared 

by staff and learners. 

Working collectively, seven intellectual outputs (IOs) have been produced with partners taking 

the lead role and being responsible for coordinating and completing their specified intellectual 

output. These were: 

Output Output title Responsible partner 

IO 1 Natural Schooling Project Handbook  Westcountry Schools Trust 

IO 2 Natural Schooling Curriculum Innovation Materials  Bromangymnasiet 

IO 3 Natural Schooling Curriculum Innovation Pilot  Istituto Comprensivo di via Montebello 

IO 4 Natural Schooling Information Sharing Web Tool Centro Público Integrado O Cruce 

IO 5 Natural Schooling Innovation Resources Wave Multi Academy Trust 

IO 6 Natural Schooling Project Research Evaluation Paper Westcountry Schools Trust 

IO 7 Training Programme for Practitioners Planning Natural 

Schooling Innovations 

Westcountry Schools Trust 

   Further information can be accessed via the 

   Erasmus Natural Schooling website: 

                     https://naturalschooling.eu

     The details of partner curriculum  innovations    

     are outlined in chapter 5 of this handbook
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The partners planned developed, established 

and evaluated natural schooling curriculum 

innovations for their individual schools for 

specific groups of learners, exploring diff erences 

in outcomes for their identified group of learners.

Westcountry Schools Trust (WeST), UK

WeST provided leadership, through WeST 

Learning Institute, and administrative support 

for the project. They led the production of 

this handbook, the Natural Schooling project 

evaluation and the Natural Schooling training 

program for practitioners planning Natural 

Schooling innovations. These resources can be 

downloaded from the website.

Bromangymnasiet College, Sweden

In Sweden, there is a long tradition of being 

outdoors, much to do with the right of common 

access and easy access to nature in a sparsely 

populated country. However, many of the 

teachers had little or no previous experience of 

outdoor teaching and learning. 

The student baseline survey showed a need for 

promoting activities that support and ability to 

focus during learning situations. It also identified 

that many of the students had a sedentary 

lifestyle. 

The chosen natural schooling innovations were: 

• A 3 year-long Building and Construction 

Program: a vocational education for students 

16-19 years of age. As part of this project 

students have built their own outdoor 

classroom.

• All science lessons to be based outdoors 

all year round. Outdoor cross-curricular 

activities in physical education, science 

English and Swedish were also included in 

the curriculum innovation as part of world-

view education. 

The targeted group included several students 

on the building and construction program 

with special educational needs or social and 

behavioural problems. They were chosen 

because the students will spend most of their 

professional working lives outdoors. Studies 

show that outdoor activity is beneficial for 

mental health and wellbeing, providing another 

reason for choosing these innovations. 

The natural schooling innovations were 

introduced to classes through a parent teacher 

association meeting and via information to 

students at the beginning of term.

The program ran weekly during the school year 

2021 to 2022.

Bromangymnasiet College led the Natural 

Schooling Curriculum Innovation Materials 

planning for this project. 

Comprehensive School Via Montebello, Italy

Innovation and creative teaching methods, 

digital tools and the newest technology have 

always been a great part of our learning 

environment. However, it was felt that a more 

nature-linked approach was lacking, which 

provided the reason to take part in the Natural 

Schooling project. 

The comprehensive school is distributed across 

four diff erent buildings, three of them located 

in the city centre, one in the suburbs. Parma is 

one of the greenest cities in Italy, nevertheless, 

05 The project 
partners 
innovations  
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both private and public green areas, such as 

gardens and parks were under-used in the school 

before the project, or were used sporadically, not 

systematically.

For this project we selected two natural 

schooling curriculum innovations:

• The Parma River Park exploration (Primary 

and Secondary Schools)

• School Of Ants - ant observation and study 

supporting research for the local university as 

part of wider world-centred citizen scientist 

project (Secondary School).

The groups were selected based on the subjects 

and the student ages. All innovations were 

carried out with the entire selected classes, 

regardless of gender and disabilities, i.e. barriers 

were removed. Both innovations allowed time 

and focus for more organised planning and it 

was hoped that this would lead to more nature-

oriented lessons for other subjects not involved 

in the specific innovations. 

Comprehensive School Via Montebello led the 

Natural Schooling Curriculum Innovation Pilot 

baseline assessments (appendix two)

Centro Público Integrado (CPI) O Cruce, Spain

The school is experienced at using flexible and 

creative materials and new methods. However, 

a far as experience in nature work is concerned, 

there is no systematic experience, so the natural 

schooling project provided an opportunity to 

analyse, plan, execute and evaluate activities in 

relation to the natural environment.

In the baseline, the need to improve the 

immediate environment to improve coexistence 

and emotional wellbeing was identified. In the 

natural schooling curriculum innovations, there 

were several objectives related to the care of 

the environment, working in it and with it and 

exploring the methodologies that support these. 

The primary intentions were to train students to 

respect the fundamental rights and freedoms of 

the individual, to overcome all kinds of situations 

and to educate for social commitment and 

solidarity, acquiring responsibility for the care of 

the environment. 

To introduce the Natural Schooling innovations 

to our setting, a small presentation document 

was prepared with Canva, about the general 

objectives of the project and innovations to be 

carried out with each group of students.

We were looking for representation from the 

three educational stages and teachers who 

wanted to get involved in the project to work in 

coordination.

The groups chosen to take part were: 

• Reception (children 5 years old)

• Primary 1st grade and 2nd grade

• Secondary (12 to 16 years old students)

We implemented the work in the first part of primary 

education in order to provide continuity with the 

work carried out in the infant education stage, and 

to facilitate the transition between the stages.

For primary and reception ages, the Natural 

Schooling innovations were: 

• Creating a school garden and greenhouse, 

enabling the study of how plants grow, 

relating this to school meals and healthy 

eating 

• Learning about North, South, East and West 

using natural resources such as the Sun and 

mark-making on the playground surfaces

• Litter picking and recycling 

• Making art from natural things, such as leaves 

twigs or painting with grass 



The innovations for Secondary aged students 

were:  

• Building a weather station and collecting 

data such as rainfall, wind speed etc. 

• Use of a wildlife camera to capture images 

of birds in the vicinity of the school (the 

cameras record all night). Editing videos and 

researching to identify species using species 

Apps contributing to citizen science as part of 

a world centred view. 

• Use of 360-degree camera app to record 

places of interest in nature and plotting 

this on Google Maps, which resulted in the 

exchange of locations and the ownership of 

the photo being used on Google maps.  

The activities were carried out weekly.

Centro Público Integrado O Cruce created and 

led the project Natural Schooling Information 

Sharing Web Tool https://naturalschooling.eu

Wave Multi Academy Trust: Restormel 

Academy, UK

Taking part in Erasmus+ Natural Schooling project 

was seen as a fantastic opportunity in the school 

to expand and enrich the curriculum off ered to 

their students. The Restormel Academy has a 

dedicated Forest School teacher and is keen to 

develop its outdoor education provision following 

the purchase of a plot of woodland, which has 

already proved eff ective in increasing well-being 

and the engagement of students in their learning. 

Foraging for food and art is a suitable addition 

to the Forest School provision, where students 

explore their interests in the natural world, while 

improving their wellbeing.  

The innovations that were planned were: 

Curriculum Innovation

1: Food

As part of a world-view approach, teach 

learners how to identify diff erent plants 

such as wild garlic and the dangers of 

poisonous plants like Lily of the Valley, 

which are similar in appearance.

In the kitchen, learners can use ingredients 

which naturally occur in the woods for 

cooking:

• Wild garlic

• Nettles

• Wild Mint

Consider how these ingredients can be 

used for wider production: 

• Soups

• Sauces

• Tea

• Dried herbs

Curriculum Innovation

2 - Art & Design

• Use sticks for mark making/painting.

• Printing/collage /colour theory with 

leaves and plants

• Berries and crushed for paint and dyes.

• Dye natural materials to then make 

into bags, to be used for foraging. 

Learners designed packaging for 

wider uses, taking into consideration 

environmental impact and 

sustainability as part of a world-view.
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The main criteria for choosing students to 

take part in the project was their personal 

interest in the subject and affinity towards 

outdoor learning. Due to the nature of 

Restormel provision, which is temporary to 

some degree and with great differences in 

time the students may spend at the school, 

the priority was to offer it to students who 

would benefit from it most.

Our hope was that the students who were 

taking part in the project would continue to 

benefit from Natural Schooling innovation 

practices and knowledge gained and would 

continue to recognise the advantages of the 

outdoors on their health and wellbeing.  

We introduced the project to our students in 

class and during tutor time, when discussion 

and walk-and-talk are often used to 

determine the current needs of the students. 

The innovations were introduced as great 

opportunities to explore and develop cooking 

and art skills, whilst enjoying the multiple 

benefits of being outdoors. 

At the beginning, weekly sessions were used 

to deliver the curriculum innovations, but 

due to changes in the curriculum, staffing 

and general timetable, more flexible and less 

frequent sessions, based on staff availability 

and needs of the students, were later 

adopted.

Restormel Academy led the Natural Schooling 

Innovation Resources element of this project. 

Details of how each project was monitored 

and assessed can be found in appendix 6. 
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The Natural Schooling project aimed to 

deepen connections, not just between partner 

institutions but also with each partner’s 

surrounding environment. It was intended to 

enhance professional practice by developing 

staff  knowledge, understanding and confidence 

in a natural schooling approach and thereby 

promote improved outcomes and increase the 

long-term wellbeing of both current and future 

staff  and students. 

To develop a mutual understanding, at the start 

of this project partners were introduced to the 

benefits and impacts of a Natural Schooling 

approach underpinned by current research. This 

understanding has been applied to the planned 

curriculum innovations and has been shared by 

partners at each transnational event. Although 

each partner has off ered diff erent innovations, 

the agreed common goal has been to improve 

the engagement of young people with their 

education and nature by changing the social and 

physical context in which they learn.

Each partner curriculum innovation was 

evaluated to assess the progress of and impact 

on target groups. Evaluations followed agreed 

criteria based on good practice for research in 

terms of transparency, validity and credibility. 

Evaluations were mixed method to test and 

demonstrate aspects of learning and teaching 

using qualitative and quantitative data. The 

evaluation’s overarching rationale and process 

are set out in detail in appendix 4. 

Pupil voice was fundamental to the innovations 

and their assessment. Methods of data collection 

included consultations with pupils, school 

management teams, teachers and wider staff  

working on the projects through semi-structured 

interviews and questionnaires. 

Staff  used professional judgement assessments 

of pupil progress based on observations. 

External stakeholders and wider views were also 

sought where applicable. 

The separate data sets were collected as part of 

the intellectual outputs (IO3 & 6) and includes 

pre-project and post-project questionnaires 

about the learning and well-being for learners 

and staff . The template for these can be found in 

appendix 2 and 6. 

The gathering of data, its analysis and 

dissemination of the project all follow a model of 

research ethics agreed by the participants within 

accepted international principles of practitioner-

led research. Partners have undertaken this 

project with the agreed common principle of 

informed consent by all teachers and learners. 

It ensures confidentiality within the project of 

the identities of individuals, and anonymity of 

learners in any wider dissemination and in the 

evaluation report.

An overarching evaluation summary report (IO6) 

reflects on how a natural schooling approach 

aff ected the target groups, using the partner data 

about learning and well-being and reporting 

on whether the natural schooling approach has 

supported the project’s overall objectives. 

06 Evaluation

This report is available from the project 

website: 

      https://naturalschooling.eu
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The evaluation summary reports on the 

objectives of the project, focusing on: 

• the presence and influence of natural 

schooling in the school curricula for the 

participating schools and barriers to its 

representation in the curriculum

• the extent to which natural schooling 

innovations demonstrated enhanced 

learning and/or well-being outcomes for the 

groups of learners involved, whether and 

how learners developed competencies for 

21st Century living 

• the impact on teachers’ practice and well-

being 

• any enhancement of engagement with the 

school curriculum and learning by the wider 

community 

• evaluation of the use and eff ectiveness of the 

cross-European sharing of information and 

data about natural environments between 

learners and teachers involved in the Natural 

Schooling project 

The report also provides: 

• a context statement about the current 

development of natural schooling in the 

education systems of the countries/local 

authorities of participating schools and a 

base line survey of the learning and well-

being for each group of learners 

• the definition of learner groups within the 

schools of each partner that undertook 

altered curriculum and teaching approaches 

as part of the project 

• the justification for the selection of diff erent 

groups of learners by partners both in the 

context of each specific partner and with 

consideration of international research 

literature relating to those groups

• a review of issues concerning partners’ links 

with their communities in the development 

of natural schooling 

• the use of a common means of collecting 

data about learning and well-being which 

link to internationally recognised PISA 

methods agreed by partners 
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07 Timeline of activities 
undertaken for the 
project outputs 

JAN FEB MAR APR MAY JUN JUL AUG SEP OCT NOV DEC JAN FEB MAR APR MAY JUN JUL AUG SEP OCT NOV DEC JAN FEB MAR APR MAY JUN JUL AUG SEP OCT

2021

Intended

WB 31 Jan

WB 16 May

WB 12 Sep

WB 5 Dec

WB 13 Mar

WB 22 May

Key: Actual Transnational Not Actioned

Action

01 N5 Handbook

02 N5 Curriculum Innovation Materials

03 N5 Curriculum Innovation Pilot

04 N5 Information app/web tool

05 N5 Innovation Resources

06 N5 Research Evaluation Paper

07 N5 Training Programme

TN1 UK

TN2 Spain

TN3 Sweden

TN4 Italy

TN5 UK

TN6 Spain

TN7 Final Italy

C1 Short Term Joint Training

Multiplier Event 1 - UK

Multiplier Event 2 - Spain

Multiplier Event 3 - Italy

Multiplier Event 4 - Sweden

End evidence of expenditure, time & travel

All activity finished

2022 2023

Curriculum Innovation
Project June 2023 Project Timetable Natural Schooling 2021 - 2023
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Planning the Natural Schooling Innovation materials (partner example)

General

School, Country Bromangymnasiet Sweden

Level of education Upper secondary school Age 16-19

Type of tree What type of tree will you 

use as your symbol for 

Natural Schooling in your 

school/organisation? 

Pick a species (type of tree) 

that grows naturally in 

your area

Birch

Background, objectives, 

method

Starting point: group of 

participants, audit, plan 

with specific goals… 

Natural Schooling for the Building and Construction 

Programme at Bromangymnasiet, Sweden. 

Bromangymnasiet is an upper secondary school for 

students between 16-19 years of age.

Background factors:

Students experience challenges when working to achieve 

what is demanded of them as students in their field. 

A common reason to choose a vocational education is that 

applicants feel unmotivated when it comes to theoretical 

studies, however a part of the education is theoretical. 

They also need to become accustomed to working 

outdoors as future professionals. 

Objectives for project:

The purpose of this endeavour is for staff  to find ways 

to support students to become future professionals in 

their field. By mapping students’ health and well-being 

(physical and mental) status, we will investigate whether 

more time in the outdoors for learning will increase their 

sense of well-being. 

Detail what success will be measured against: 

We carried out an audit to map students’ health status 

at the beginning of the project, and will reiterate the 

procedure at project mid-period as well as at the closing 

period of the project. 

Project baseline:

The baseline for the project will be determined by 

mapping the results from the initial, med-project and 

closing period of the project timeline. There are two 

categories taking part in the survey and work: first-year 

students and their teaching staff  (PE, science, English 

and vocational teacher in the building and construction 

programme.)

What did we do?

Increased time in learning outdoors (increased from 0 

hours to minimum of 1hr per week). 

One full day in the outdoors every term.
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Trunk of tree/the heart 

<3 

Natural schooling: link to IO1 handbook

Teaching Ways to learn What: 

• Natural Sciences and PE lessons in the outdoors

• English lessons oriented around NS topics. 

• “Cross curriculum all day out days”: English, Swedish, 

Maths are done outdoors. 

How: 

• Adding more physical activity in the learning - hands-

on learning in the elements.

• Enquiry-based learning 

CPD CPD, what you wish to 

obtain with the project 

from teaching staff  

perspective

• To make teachers more at home with teaching in 

the outdoors to benefit student participation and 

performance. 

• The relation between students and teachers alters/

deepens when the learning situation is relocated to 

the outdoors. 

Educational outcomes Education, what you wish 

to obtain through the 

project in relation to your 

curriculum 

• To improve students’ well-being which we believe 

will have a positive eff ect on marks and educational 

performance over all.

Social benefits Individual basis, what you 

wish to obtain with the 

project

In society, what do you 

wish to obtain in relation 

to local/regional/national 

aims

• To diff erentiate ways to learn (change the 

prerequisites) of learning.

• To increase the number of opportunities for students 

to show what learning has taken place in the 

diff erentiated setting. Ín doing so, we give space for 

improved well-being instead of only using pen and 

paper in the school classrooms).

• Individual well-being will lead to better health in the 

societal perspective 
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Question Answer

STAFF

How many staff  from your school are involved in the Erasmus Natural 

Schooling project? 

What training has your staff  received for this project? 

How will you assess impact of this project in relation to staff  well-being?

How will you assess the impact of this project in relation to staff  professional 

development?

How will you assess impact of this project in relation to staff  eff ectiveness?

e.g. diff erent teaching approaches, collaborative working, networking with 

external providers, utilising local outdoor areas, improved knowledge of 

local resources, more time spent outdoors, improved skills, sharing practice, 

development of relationships – are child / adult relationships diff erent in the 

outdoors? 

LEARNERS

How many learners have taken part in the project? 

What sub-group of learners are taking part in the project, e.g. special 

educational needs or disabilities, specific age groups or gender? 

How many of each sub-group are taking part in the project, e.g. 10 boys 12 girls?

For each sub-group, how will you assess the academic impact of this project? 

For each sub-group, how will you assess the social impact of this project, e.g. 

improved communication / friendship groups?

For each sub-group, how will you assess the well-being impact of this project?

For your own school / setting please complete 

the following pre-project questionnaire to 

support the evaluation process. The boxes will 

expand once you start writing in them and are 

not restricted by size. 

If there are some questions you cannot answer, 

please briefly let us know why. 

The Erasmus+ Natural Schooling project is 

an evaluative project designed to test and 

demonstrate aspects of learning and teaching 

based on current research.

Appendix two
(IO3) pre-project 
questionnaire
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Question Answer

EXTERNAL ORGANISATION AND LINKS

Have any external organisations engaged in the project?

State the range and type of external organisations engaged in the project,

E.g. municipal, businesses, charities, universities, national, regional or local bodies. 

How will you report the level of their engagement?

How will you assess the impact of their engagement? 

How will you report and assess any changes to their practice as a result of the 

project? 

ETHICS

Give details of how you intend to address any ethical considerations in relation 

to this project? E.g. informed consent, removal of potential harm or stress, 

storage of confidential information, photo permissions etc. 

Our expectations are that we will: 

• Enhance professional practice with regard to natural schooling, enabling improved outcomes, 

hopefully increasing the long-term wellbeing of current and future students. 

• Aim to improve the social context in which the children learn. 

• Aim to deepen connections between the institutions and the surrounding environment. 

The innovations that we will develop will be aimed at improving the engagement of young people 

with their learning. This will increase levels of progress and attainment, tackling school absence and 

improving the mental wellbeing of students. 
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Appendix three - (IO5)  lesson plan
template for website

Recommended for ages: Use this space to add tags to show what ages this project is suitable for. This will help the person 

who is searching the website to filter their search by age or key stage.

You will need:

• Bullet point what resources the teacher/

educator will need here

• Example

• Example

• Example

• Example

Use this text box to give a brief introduction to the 

project and what the intended outcomes are.

Use subsequent paragraphs to go into more detail about the diff erent stages of the project and what they should be 

aiming to achieve and what that might look like.

Note: You can add as many paragraphs as you need.

When on the website it will be continuous as the viewer scrolls down the web page and will not be separate 

pages like this word document.

Use subsequent paragraphs to go into more detail about the diff erent stages of the project and what they should be 

aiming to achieve and what that might look like.

School/

Institution logoProject Title

Subheading

When these projects are uploaded onto the website this 

space will be for photographs and/or videos with smaller 

thumbnails at the bottom for the viewer to scroll through 

using the arrows either side which will automatically 

change the larger image. Or can click on an individual 

thumbnail to enlarge it.

If the large image is clicked on this should open a full 

screen view, making the images even bigger.

Thumbnail

image

Thumbnail

image

Thumbnail

image

Thumbnail

image
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Use subsequent paragraphs to go into more detail about the diff erent stages of the project and what they should be 

aiming to achieve and what that might look like.

Use subsequent paragraphs to go into more detail about the diff erent stages of the project and what they should be 

aiming to achieve and what that might look like.

Use subsequent paragraphs to go into more detail about the diff erent stages of the project and what they should be 

aiming to achieve and what that might look like.

Use subsequent paragraphs to go into more detail about the diff erent stages of the project and what they should be 

aiming to achieve and what that might look like.

Use subsequent paragraphs to go into more detail about the diff erent stages of the project and what they should be 

aiming to achieve and what that might look like.

Use the last text box to add tags specific to your project. Think about what keywords someone might use to search for 

your project.

For example if we all used ‘natural schooling’ this will not help to narrow the search as it will bring up all the projects. 

But if your project is related to trees then you could use tags such a: trees, woodland, forest, woods, etc.
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particular focus on how learners develop 

competencies and attributes for 21st Century 

living. 

• The impact on teachers’ practice and well-

being. 

• The development of engagement with the 

school curriculum and learners’ learning by 

the wider community. 

• Evaluation of the use and eff ectiveness of the 

cross European sharing of information and 

data about natural environments between 

learners and teachers involved in the project.

Main evaluation tasks include: 

i. establishing an ethics panel within the 

 project team, 

ii. ensuring copyright issues are addressed, 

iii. working with partner staff  from IO1 to 

 define the research methodology, 

iv. building the data gathering process and 

 timetable with other project partner staff , 

v. informing all staff  and learners/parents 

 about the research process, 

vi. establishing links for later publication

vii. a research and evaluation report

viii. subjecting impact data to critical review 

 by a recognised authority in the 

 development of outdoor learning and the 

 concepts behind natural schooling.

Overarching aim of the project 
“Our expectations are that we will: 

• Enhance professional practice with regard 

to natural schooling, enabling improved 

outcomes, increasing the long-term well-

being of current and future students. 

• Aim to improve the social context in which 

the children learn. 

• Aim to deepen connections between 

the institutions and the surrounding 

environment. 

The innovations that we develop will be aimed 

at improving the engagement of young people 

with their learning. This will increase levels 

of progress and attainment, tackling school 

absence and improving the mental well-being of 

students. “

Evaluation commitments in proposal
To evaluate the objectives of the project and 

focus on core themes: 

• The presence and influence of natural 

schooling in the school curricula for the 

participating schools, and the barriers to its 

representation in the curriculum. 

• The extent to which natural schooling 

innovations are demonstrating enhanced 

learning and/or well-being outcomes for the 

sub groups of learners involved and with 

Appendix four - (IO6) 
the evaluation process 
Natural Schooling 
Evaluation plan
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Project objectives and evaluation indicators

Objective to … How Indicators of success

Establish cross-partnership 

sharing of information 

and data about natural 

environments between 

learners and teachers 

involved in the project

Regular monthly meetings, 

transnational meetings.

Coordination by lead 

organisation

Website development

Attendance by partners at meetings

Partner assessment of usefulness

Design and use of website

Establish natural schooling 

in the school curricula for 

the participating schools

Development of 

curriculum- based outdoor 

projects in partner 

organisations

Examples of nature-based education in participating 

schools

Through understanding 

and experience of world 

centred education (Biesta, 

2014) learners will have 

increased opportunities to 

experience learning with, 

through and about the 

natural environment and 

develop competencies and 

attributes for 21st Century 

living – to be eff ective 

global citizens

Inclusion of learning with, 

through and about the 

natural environment. 

Experiences in the practice 

in participating schools 

Planning learning activities 

that will nurture these 

competencies

Examples from planning  of such learning methods in 

schools’ practice that address these competencies

Assessment by teacher or appropriate tool pertinent to 

each of 21st century student outcomes to assess impact

Demonstrate enhanced 

learning and/or well-being 

outcomes for the sub-

groups of learners involved

Creating new practices 

that will meet the needs 

of identified sub-groups of 

learners

Assessment by teacher or appropriate tool pertinent to 

learning and/or wellbeing 

(see  e.g. Swedish form)

For teachers to share their 

experiences of practice; 

of what works, what does 

not, and why; and of 

barriers to innovation and 

how to remove them

Regular monthly meetings, 

transnational meetings.

Website development

Feedback from each country on their progress in projects.

Collation of strengths, challenges and reflections on how 

to overcome diff iculties.

Recording examples and good practice guidance

The data generated to 

be shared with other 

educators in order to 

inspire and support their 

own developments

Website

Dissemination activities

Number of hits on website

Attendance at dissemination activities

The findings of the project 

will be used to inform 

academic research and 

kindle wider interest 

in natural schooling 

amongst a community of 

stakeholders/researchers 

across Europe and the rest 

of the world. 

Invitation of academic 

audience as well 

as practitioners to 

dissemination activities to 

invite feedback.

Conference evaluation
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 ‘Natural Schooling’ intended outcomes

Outcome How Possible achievement indicators

Shared understanding of the 

principles of natural schooling

Handbook, training and transnational 

meetings

questionnaire or focus group to 

explore whether and how this has 

been developed

Meaningful diff erence to sub-groups 

of learners 

Which sub-groups?

What intended outcome?

Teacher assessment or specific tool 

to measure diff erences attributed to 

natural schooling project.

Record of which groups have been 

targeted, how their needs were 

identified and whether these have 

been met (Appendix  2?)

School attendance before & aft er 

figures?

Common knowledge and ways of 

working

Partner training meeting. Questionnaire or focus group about 

usefulness of event to achieve this 

outcome

Common standards and framework 

for the preparation of resources and 

materials that enable the curriculum 

innovation

Template created Examples of use of template

Each partner piloting their curriculum 

innovations and the collection 

of evidence to identify learners’ 

outcomes in terms of learning and/or 

well-being

(specific reports on the impact on 

defined sub-groups of learners 

& process of designing and 

implementing innovation in the 

school curriculum)

Individual development projects Documentation of project plans, 

process and evidence of learner 

outcomes in learning and/or 

wellbeing

Each partner will present their 

project experience as case study

The pupils  will participate in the 

design/use of a web tool/app through 

which they can share collected 

environmental data and their project 

experiences with learners in other 

countries)

Website

Dissemination activities

Examples of projects

Presentations of projects by partners

Learners in each partner school will 

know that they are 1) participants 

in a European project and 2) will 

be empowered to understand and 

develop through the aspiration to be 

the best 21st Century learner. That 

is: a) to have a healthy and happy 

body and mind, and to become: 

b) a socially confident person; c) a 

self-directed and creative learner; d) 

an eff ective contributor; e) an active 

global citizen.

Partner organisations informing their 

pupils

Questionnaire for pupils (see below)



Outcome How Possible achievement indicators

Sharing of practice, data and 

experiences on an international level 

for educators, researchers and the 

learners

Website

Dissemination activities

Ways in which learners can develop 

understanding, values and attributes 

for 21st century living

Project design and evaluation Pupil questionnaire to assess if they 

have...

Raise awareness for the need for 

sustainable actions to preserve 

and protect our fragile natural 

environments, and for individual 

engagement to drive positive change

Pupil questionnaire to assess if they 

have...

Evaluations of transnational events Partner views on usefulness Scores
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Natural Schooling impacts

Impact on pupils How/ By Possible Indicator/measure Comments

Improving the engagement 

of young people with their 

learning.

Stimulating natural 

contexts for learning/

Innovative curricula and 

pedagogies

Pupil questionnaire

Improving the mental well 

being of students/ quality 

of life

Restorative eff ect of nature Pupil questionnaire/ 

independent measures?

Improve the social context 

in which the children learn

Increased positive peer/

peer and peer/teacher 

interactions

Pupil questionnaire/

teacher questionnaire

Improve behaviour Increasing levels of 

engagement

Pupil questionnaire/

teacher questionnaire

Life skills/ self confidence/ 

self esteem

Pedagogies Pupil questionnaire/ 

independent measures?

Understanding of the 

natural environment

Time spent in contact 

with nature/ developed 

curricula

Pupil questionnaire/ 

independent measures?

Increase levels of progress 

and attainment

increasing engagement & 

lowering absenteeism

Teacher assessments

Pupils’ career 

opportunities

Broadening curriculum for 

21st century skills

Teacher assessments

Summary narrative 
assessments for:
1. Enhanced professional practice in 

natural schooling

2. Impact on staff  and pupil wellbeing

3. Impact on social context in school

4. Impact on academic outcomes 

5. Impact on environmental awareness
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Impact on teachers How/ By Possible Indicator/measure Comments

Gain experience from 

diff erent teaching 

approaches

Trying out new methods/ 

reflecting on others’ 

practice

Teacher self-reports

Work collaboratively in 

groups/ Awareness of the 

use of skills and practice 

sharing/ Building good 

relationships with schools 

from partner countries/ 

Engagement with an 

international network

Participating in project 

and as teams/ Sharing 

ideas face to face in 

staff  meetings, peer 

observation and online/

through resources and 

practitioner-led enquiry

Teacher self-report

Positive relationships 

with pupils outside school 

environment

Teaching in diff erent 

contexts

Teacher self -report

Reduced stress Improved pupil behaviour Teacher self-report

Reinforcement of the 

local network and an 

improved knowledge 

of the local resources/ 

Increased knowledge of 

school organisation and 

improved collaboration 

with educational sector/  

Opening to diff erent 

sectors across the 

activities and topics of the 

project 

Working with others in 

local area and networking 

internationally

Teacher self -report & 

anecdotal report from 

their partners

Impact on field of natural 

learning

How/ By Possible Indicator/

measure

Comments

Identify new pedagogy and 

influence development

Reporting findings in 

evaluation report

Quality of data about topic

Influence professional 

learning and collaboration 

in curricular design

Reporting findings in 

evaluation report

Examples of co-created/ 

shared/adapted curricular- 

based practice

Opportunities to explore 

new theoretical models.

Theorising findings in 

evaluation report/ relating 

them to other research

Extension of theorisation 

of current research context 

To experiment and develop 

material for training and 

teaching, using diff erent 

media and resources.

Disseminating developed 

materials that have been 

tried and tested in the 

project

Number and quality of 

practical resources

Augment the training 

programmes will new 

understanding of the 

possibilities for natural 

schooling

Feedback loop to 

improved training

Examples of improvements 

made
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Student data

Name Class Date

School situation Autumn Year 1 

My ambition in school is  High Pretty high Low

I am absent from lessons Never A few times/

term

A few times/

month

Once a

week or so

A few times/

week

Schoolwork stresses me out Never A few times/

term

A few times/

month

Once a

week or so

A few times/

week

Work environment Autumn Year 1 

I enjoy being at school Always Oft en Seldom Never

I am able to concentrate 

during lessons

Always Oft en Seldom Never

Appendix fi ve
Example health 
assessment
questionnaire

Health survey - Natural Schooling

In order to evaluate the eff ects of outdoor 

education we would like you to answer the 

following questions. The answers are collected 

anonymously, only the school nurses at 

Bromangymnasiet will see your answers. These 

questions are a part of the general health survey 

which all students in year 1 are off ered to answer 

with the school nurses.

A school nurse collates the results from the 

health survey and presents them to the teachers 

involved. The survey is kept in the school nurses’ 

archives. 

If you have questions about the survey and 

the handling of your personal data, you are 

welcomed to contact XXXXXX, coordinator for the 

Erasmus project Natural Schooling.

Answer the questions, then put the papers in 

an envelope and give it to your teacher.
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Physical and mental health 

Most of the time I feel Great Fine Bad Very bad

I sleep (hours/day) 8 hours or 

more

7 hours 6 hours 5 hours 4 hours

The past 3 months I have 

had headaches  

Never Seldom Oft en Always

The past 3 months I have 

had a stomach ache

Never Seldom Oft en Always

The past 3 months I have 

had pain in my back, neck, 

and/or shoulders

Never Seldom Oft en Always

I have problems with 

allergies

No Yes

The past 3 months I have 

felt sad or depressed

Never Seldom Sometimes Oft en Always

The past 3 months I have 

felt anxious or worried

Never Seldom Sometimes Oft en Always

I eat breakfast Every school-

day

3-4 school-

days / week

1-2 school-

days / week

Never

I eat lunch Every school-

day

3-4 school-

days / week

1-2 school-

days / week

Never

I eat dinner Every school-

day

3-4 school-

days / week

1-2 school-

days / week

Never

I drink soft  drinks Never 1-2 school-

days / week

3-4 school-

days / week

Every day

I eat sweets or snacks Never 1-2 school-

days / week

3-4 school-

days / week

Every day

Activity Autumn Year 1

I actively take part in PE Always Every other 

time

Sporadically Seldom or 

never

In my spare time I play 

sports/exercise

5-7 times a 

week

3-4 times a 

week

1-2 times a 

week

Seldom or 

never

In my sparetime I use my 

mobile phone/play on my 

computer/watch TV

2 hours or 

less/day

3-4 hours/

day

5-6 hours/

day

More than 6 

hours/day
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Appendix six
IO6 post-project 
questionnaire
Erasmus+ Natural Schooling curriculum 
innovation project post project 
questionnaire 

The Erasmus+ Natural Schooling project is 

an evaluative project designed to test and 

demonstrate aspects of learning and teaching 

using natural environments based on current 

research.  We need to assess the extent to 

which our natural schooling innovations are 

demonstrating enhanced learning and/or well-

being outcomes for our learners (including 

sub-groups of learners, where applicable) with 

a particular focus on how learners develop 

competencies and attributes for 21st Century 

living. 

We need to assess the impact on teachers’ 

practice and wellbeing. We need to assess the 

engagement with the school curriculum and 

learners’ learning by the wider community. 

 

It is important that we provide evidence for any 

changes and impacts attributed to participation 

in the project in our final report. 

 

The post-project questionnaire covers eff ects 

on staff , learners and organisations outside 

the project partners. 

This information about your Erasmus Natural 

Schooling Innovation project will support the 

evaluation process. 

 

Please include as much detail as you can, 

explaining your data and reasons for your 

answers fully.  The boxes will expand once you 

start writing in them and are not restricted by 

size.  If there are some questions you cannot 

answer, please briefly let us know why. 

 

An impact scale -3 to +3 is used within the 

questionnaire to evaluate the eff ectiveness of 

the project. This scale is explained below: 

 

-3   Extremely negative impact 

-2   Very negative impact 

-1    Slightly negative impact 

  0    No impact

+1   Slightly positive impact 

+2    Very positive impact 

+3    Extremely positive impact

 

Please attach blank templates of any data 

collection tools (for example, interview 

questions, questionnaires) so that we can also 

report how the data has been gathered.

 

There is space to add additional comments at 

the end. 

You can also provide examples of children’s / 

young people’s work as evidence to support your 

evaluation. We will collate the data you provide 

to compile an overall evaluation.

Questions Your Answers

STAFF

How many staff  from your school were involved in the Erasmus Natural 

Schooling project? 

Did this diff er from the original number of staff ? Please explain, e.g. change of 

staff  over the course of the project.
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What training did your staff  receive for this project?  E.g. At TN events, in-school 

training, personal professional development training (CPD)

On a scale of 0-10, how eff ective did you feel this training was?

Please circle
 0   1   2   3   4   5   6   7   8   9   10

Not eff ective                          Very 

eff ective

What other training, if any, would have been beneficial for your staff ? 

STAFF WELLBEING

What data did you collect as evidence of the impact of the project on staff  

wellbeing? How did you analyse this?

How did you assess the impact of the project on staff  wellbeing e.g.: interviews 

with staff ?

Using a scale -3 to +3 where would you place the impact of this project on staff  

wellbeing? 
-3   -2   -1   0   +1   +2   +3

From your data collection analysis, what was the impact of this project on staff  

wellbeing?  Please suggest reasons for this.

STAFF PROFESSIONAL DEVELOPMENT

What data did you collect as evidence of the impact of the project on staff  

professional development? How did you analyse this?

Using a scale -3 to +3 where would you place the impact of this project on staff  

professional development? 
-3   -2   -1   0   +1   +2   +3

From your data collection analysis, what was the impact of this project on staff  

professional development?  Please suggest reasons for this.

STAFF EFFECTIVENESS

What data did you collect as evidence of the impact of the project on staff  

eff ectiveness? Examples of eff ectiveness might include; diff erent teaching 

approaches, diff erentiation, collaborative working, networking with external 

providers, improved knowledge of local resources, more time spent outdoors, 

improved skills, sharing practice, confidence, planning, time-management, 

providing training for others.  How did you analyse this?

Using a scale -3 to +3 where would you place the impact of this project on staff  

eff ectiveness? 
-3   -2   -1   0   +1   +2   +3

From your data collection analysis, what was the impact of this project on staff  

eff ectiveness? Please suggest a reason for this. 

What would you say has been the biggest positive impact from this project on 

staff  participation in the project?

What would you say has been the biggest challenge to staff  participation in the project?
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Questions Your Answers

LEARNERS

How many learners in total at your setting have taken part in the project? 

If applicable, how many of each sub-group have taken part in the project?  Add your numbers here below:

Special educational needs or disabilities 

Specific age groups

Other sub-group 

Please give more information here:

STUDENT ACADEMIC IMPACT

How did you assess student academic progress impact of this project?  

Please specify any additional assessments for sub-group categories.

What data did you collect as evidence, e.g. pupil questionnaires, work 

evidence, photos, teacher records?

Please include examples of these at the end of this form. 

Using a scale -3 to +3 where would you place the general impact of this project 

on student academic progress? 

 -3   -2   -1   0   +1   +2   +3

From your data collection analysis, what was the general impact of this project 

on students’ academic progress over all?

E.g. your findings, engagement, scores, work levels etc.

Add your comments here:

If applicable, using a scale -3 to +3 where would you place the impact of this 

project on student sub-group academic progress?

Circle all that apply

Special educational needs or disabilities  -3   -2   -1   0   +1   +2   +3

Specific age groups  -3   -2   -1   0   +1   +2   +3

Other sub-group (please give more information here:)  -3   -2   -1   0   +1   +2   +3

If applicable, from your data collection analysis, what was the impact of this 

project on student sub-group academic progress?

E.g. increased / decreased engagement, scores, work levels etc.

Add your comments below:

Special educational needs or disabilities 

Specific age groups

Gender

Other sub-group 

Please give more information here:
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STUDENT SOCIAL DEVELOPMENT IMPACT

How did you assess student social development impact of this project? 

E.g. impact on teamwork, participation, communication skills, developing 

friendships, making new connections. 

Please specify any additional assessments for sub-group categories.

What data did you collect as evidence, e.g. pupil questionnaires, interviews, 

photos, teacher records, commentary?

Please include examples of these at the end of this form. 

Using a scale -3 to +3 where would you place the general impact of this project 

on student social development? 

 -3   -2   -1   0   +1   +2   +3

From your data collection analysis, what was the general impact of this project 

on students’ social development?

Add your comments here:

If applicable, using a scale -3 to +3 where would you place the impact of this 

project on student sub-group social development. 

 -3   -2   -1   0   +1   +2   +3

Special educational needs or disabilities  -3   -2   -1   0   +1   +2   +3

Specific age groups  -3   -2   -1   0   +1   +2   +3

Other sub-group 

Please give more information here: 

 -3   -2   -1   0   +1   +2   +3

From your data collection analysis, what was the impact of this project on 

student sub-group social development?

Special educational needs or disabilities 

Specific age groups

Gender 

Other sub-group 

Please give more information here: 

Continued overleaf  



STUDENT WELLBEING IMPACT

How did you assess student wellbeing impact of this project? Please specify 

any additional assessments for sub-group categories.

What data did you collect as evidence, e.g. pupil questionnaires, interviews, 

photos, teacher records, commentary? Please include examples of these at the 

end of this form.

Using a scale -3 to +3 where would you place the general impact of this project 

on student wellbeing?

 -3   -2   -1   0   +1   +2   +3

From your data collection analysis, what was the general impact of this project 

on students’ wellbeing over all?

Add your comments here:

If applicable, using a scale -3 to +3 where would you place the impact of this 

project on student sub-group wellbeing. 

 -3   -2   -1   0   +1   +2   +3

Special educational needs or disabilities  -3   -2   -1   0   +1   +2   +3

Specific age groups  -3   -2   -1   0   +1   +2   +3

Other sub-group 

Please give more information here: 

 -3   -2   -1   0   +1   +2   +3

From your data collection analysis, what was the impact of this project on 

student sub-group wellbeing? 

Special educational needs or disabilities 

Specific age groups

Gender 

Other sub-group 

Please give more information here: 

SUB-GROUPS SUMMARY (if applicable)

Which sub-group(s), if any, benefited most from participating in the project? 

Please explain.

Which sub-group(s), if any, benefited least from participating in the project? 

Please explain.
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EXTERNAL ORGANISATION AND LINKS

Have any external organisations engaged in the project e.g. municipalities, 

businesses, charities, universities, national, regional or local bodies, other 

schools?

Please state the range and type of external organisations engaged in the 

project and explain how they got involved and their role. 

How did you assess the impact of their engagement in the project and what 

data did you collect as evidence e.g. interviews, providing training?

How did you report the level of their engagement with the project? E.g. minutes 

of meetings, photographs, media, etc. 

From your data collection analysis, what impact did the external organisations 

have on the project?

From your data collection analysis, what impact did the project have on the 

external organisations?  E.g. raising awareness, training staff , volunteers, etc. 

EXTERNAL ORGANISATION HIGHLIGHTS AND CHALLENGES

What was the greatest highlight of links with external organisations?

What was the greatest challenge in links with external organisations?

ETHICS

Were ethical considerations in relation to this project followed e.g. elected 

member of the ethics panel from your organisation, informed consent, removal of 

potential harm or stress, storage of confidential information, photo permissions 

etc.? Please provide details. 

IMPACT OF THE PROJECT ON YOUR SETTING

Please comment on the presence and influence of natural schooling in your 

school curricula, and the barriers to its representation in the curriculum. 

EVALUATION OF PROJECT USE AND EFFECTIVENESS

Please comment on the use and eff ectiveness of the cross-European sharing of 

information and data about natural environments between partners, learners 

and teachers involved in the project. 

YOUR ADDITIONAL COMMENTS

Please add anything you feel is not covered elsewhere that you would like to 

share with us about the Natural Schooling project.

Please return this by email to

by date
Thank You For 

Your Help!
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romangymnasiet
Hudiksvalls kommun

O CRUCE

C.P.I. PLURILINGÜE

2023

Lead author: Deborah Lambert - Erasmus+ Natural Schooling Lead

Thanks also to Sue Waite, Karen Barfod and our project partners. 

With special thanks to Erasmus+ which made this project possible. 

For enquiries and contact visit our website www.naturalschooling.eu 

Or email: debbie@takingmathsoutdoors.co.uk


